Mathematical Achievement as a Proxy for Measuring Quality of Education among NonNative English Speakers // التّحصيل الرّياضيّ مؤشّرًا لقياس جودة التّعليم لدى غير النّاطقين بالإنجليزيّة
Author(s): Ahmed F. Fasfous, Natalia Hidalgo-Ruzzante, Raquel Vilar-López, Mario GálvezLara and Miguel Pérez-García
Source: Bethlehem University Journal , Vol. 34 (2017), pp. 113-128
Published by: Pluto Journals
Stable URL: https://www.jstor.org/stable/10.13169/bethunivj.34.2017.0113
REFERENCES
Linked references are available on JSTOR for this article:
https://www.jstor.org/stable/10.13169/bethunivj.34.2017.0113?seq=1&cid=pdfreference#references_tab_contents
You may need to log in to JSTOR to access the linked references.
JSTOR is a not-for-profit service that helps scholars, researchers, and students discover, use, and build upon a wide
range of content in a trusted digital archive. We use information technology and tools to increase productivity and
facilitate new forms of scholarship. For more information about JSTOR, please contact support@jstor.org.
Your use of the JSTOR archive indicates your acceptance of the Terms & Conditions of Use, available at
https://about.jstor.org/terms

Pluto Journals is collaborating with JSTOR to digitize, preserve and extend access to Bethlehem
University Journal

This content downloaded from
192.116.5.12 on Thu, 2ffff on Thu, 01 Jan 1976 12:34:56 UTC
All use subject to https://about.jstor.org/terms

BETHLEHEM UNIVERSITY JOURNAL 34 (2017)

Mathematical Achievement as a Proxy for Measuring
Quality of Education among Non-Native English Speakers

ّ
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اﻟﺮ
ّ
ّ اﻟﺘّ ﺤﺼﻴﻞ

Ahmed F. Fasfous, Natalia Hidalgo-Ruzzante , Raquel VilarLópez, Mario Gálvez-Lara, and Miguel Pérez-García.

Abstract
This study aims to examine the role of mathematical achievement in explaining cultural
differences in neuropsychological performance. A comprehensive neuropsychological
battery was administrated to 54 individuals from two different cultures: (27 Spaniard
and 27 Colombians). Several studies have demonstrated that the quality of education
measured by reading ability tests may explain cultural differences in neuropsychological
test performance. These studies have been conducted mostly among English speakers
within the same educational system. Being a non-phonemic language, English allows for
the reading of low-frequency words to be used as a measure of the quality of education.
However, this might not be useful in the case of phonemic languages, such as Spanish.
Moreover, it is difficult to compare the quality of education measured by reading ability in
cultures with different languages or different educational systems. The results of this study
reveal significant differences between these group on the majority of neuropsychological
tests. All these differences disappeared when the effect of mathematical achievement was
controlled. Thus, mathematical achievement may be considered as a measure of quality of
education when studying cultural neuropsychological differences.
Keywords: Culture; Neuropsychological Assessment; Mathematical Achievement; Quality of Education; Spanish
Disclaimer: The opinions and views expressed in the publications of Bethlehem University Journal are not those
of the Journal’s editorial board and staff of the Dean of Research at Bethlehem University. The accuracy of the
material and any errors in this publication are the sole responsibility of the respective authors and contributors.
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اﻟﻤﻠﺨﺺ
يهدف هذا البحث إلى دراسة دور التّحصيل الرّياض ّي في تفسير الفروق األدائيّة في اختبارات علم النّفس العصب ّي
لدى مجموعة من األشخاص المنتميين لثقافات مختلفة .وتكونت عينة الدراسة من أربعة وخمسين ( )54مبحوثا
(  27من إسبانيا و  27من كولومبيا) طبقت عليهم بطارية اختبارات نفسية-عصبية شاملة .فقد أظهرت عديد من
الدراسات النّفسيّة أن جودة التعليم قد تفسر الفروق الثقافية الحاصلة في نتائج اختبارات علم النفس العصبي .وهي
التي تقاس عادة من خالل القدرة على القراءة .ذلك ّ
أن معظم هذه الدراسات أجريت على أشخاص يتح ّدثون اللّغة
اإلنجليزيّة م ّمن تلقوا تعليمهم ضمن النّظام التّعليم ّي نفسه .نظرًا لكون اللّغة اإلنجليزيّة من اللّغات غير الفونولوجيّة
(الصّوتيّة) ،فهذا يجعل من اختبارات القدرة على القراءة أداة لقياس جودة التّعليم .وهذه الطريقة قد ال تكون مناسبة
لقياس جودة التّعليم لدى النّاطقين باللّغات الفونولوجيّة كاللّغة اإلسبانية مثال .إضافة إلى ذلك ،فإنه من الصعب
استخدام القدرة على القراءة أداة لقياس جودة التّعليم عند المقارنة بين أشخاص ينتمون إلى دول وثقافات مختلفة ،وهم
الذين يتحدثون لغات مختلفة ويتعرضون ألنظمة تعليميّة مختلفة .أظهرت نتائج هذه الدراسة وجود فروق ذات داللة
إحصائية بين المجموعتين في معظم االختبارات المستخدمة .عل ًما ّ
بأن هذه الفروق تالشت بعد ضبط أثر التّحصيل
الرّياض ّي على نتائج االختبارات .وبهذا فإننا نوصي باستخدام اختبارات التّحصيل األكاديم ّي مؤ ّشرًا لجودة التّعليم،
وخاصّة عند دراسة الفروق الثقافيّة في األداء النّفس ّي العصب ّي.
الكلمات المفتاحيّة :ثقافة ،تقييم نفسي-عصبي ،تحصيل رياض ّي ،جودة التّعليم ،اللّغة اإلسبانيّة
ال تعبر االفكار الواردة في المخطوطة عن أفكار هيئة تحرير المجلة أو عمادة البحث العلمي في جامعة بيت لحم .يعتبر المؤلف
المسؤول الوحيد عن مضمون المخطوطة أو أية أخطاء فيها.
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Introduction
There is clear evidence that cultural variables affect neuropsychological performance.
Therefore, these variables should be considered in the neuropsychological assessment of
individuals from different cultures and/or ethnic backgrounds (Ardila, 2005, Ardila & Moreno,
2001; Baird, Ford, & Podell, 2007; Buré-Reyes et al., 2013; Byrd, Touradji, Tang, & Manly 2004;
Gasquoine ,1999; Patton, Duff, Schoenberg, Mold, Scott, & Adams, 2003; Ramírez, OstroskySolis, Fernández, & Ardila, 2005; Puente, Pérez-García, Vilar-López, Hidalgo-Ruzzante,
& Fasfous, 2013). Researchers have found differences among individuals from different
cultural backgrounds on both verbal and non verbal neuropsychological test performance
(Agranovich, Panter, Puente & Touradji, 2011; Boone, Victor, Wen, Razani, & Pontón, 2007;
Fasfous, Hidalgo-Ruzzante, Vilar-López, Catena-Martínez, & Pérez-García, 2013; Manly,
Jacobs, Touradji, Small, & Stern, 2002; Rosselli & Ardila, 2003 ).
These differences have traditionally been explained by variables such as education
attainment, socioeconomic status, and ethnicity (e.g., Armengol, 2002; Boone et al., 2007;
Byrd, Sánchez, & Manly, 2005; Rosselli & Ardila, 2003). However, when variables such as
language (background), illiteracy, bilingualism, or socioeconomic status are controlled for,
differences in neuropsychological performance decrease (Brickman, Cobo, & Manly, 2006;
Manly, 2008; Rivera-Mindt et al., 2008; Schwartz et al., 2004).
Research indicates that acculturation also could explain the cultural differences in
neuropsychological performance (Boone et al., 2007; Byrd et al., 2005; Cofffey, Marmol,
Schock, & Adams, 2005; Kennepohl, Shore, Nabors, & Hanks, 2004; Razani, Burciaga, Madore,
& Wong, 2007). Furthermore, researchers have begun to consider new culture-specific
variables, such as time attitude. Agranovich and colleagues (2011) found that differences
between American and Russian adults in Timed Neuropsychological scores could be explained
by culture-specific time attitudes. Despite such results, additional research is needed to
understand how cultural variables may influence neuropsychological performance.
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Problem Statement
The quality of education seems to be a promising variable that can explain cultural
differences in neuropsychological studies (Byrd et al., 2005; Manly, Byrd, Touradji, & Stern,
2004; Manly et al., 2002; Schneider & Lichtenberg, 2011). Several studies demonstrated that
the quality of education measured by reading ability tests could explain cultural difference
in neuropsychological test performance more than education attainment (Manly et al.,
2002; 2004). Specifically, Manly and colleagues (2002) found that differences in various
neuropsychological tests between White non-Hispanic and African American disappeared
after controlling their level of reading. Nevertheless, these studies have mostly been conducted
among English-speaking elders coming from the same educational system. As English is a
non-phonemic language (that is, the same letter has different pronunciations in different
words, without fixed rules), reading low-frequency words can easily be understood as a
measure of the quality of education. However, this factor might not be useful for phonemic
languages, such as Spanish. Moreover, it is difficult to compare the quality of education in
cultures with different languages or different educational systems.

Present Study
PISA (Programme for International Student Assessment) is an international program to
evaluate the quality of education systems in over 65 countries (OECD, 2012). In this program,
experts use measures for reading, mathematics and science achievement as indicators for
quality of education to compare 15 year-old students around the world (OECD, 2012). In
adults, PIAAC (Programme for the International Assessment of Adult Competencies) uses
both reading and mathematics achievement to assess adult skills (Ministerio de Educación,
Cultura y Deporte, 2013). In neuropsychological studies, reading ability has been widely
used as a proxy for education quality while mathematic skills have not. To our knowledge,
no studies have examined the effect of the quality of education, as measured by reading
and mathematics achievement on the neuropsychological performance of individuals from
different educational systems.
In summary, although the impact of reading ability on various neuropsychological tests was
studied, the role of mathematical ability has not been examined. Therefore, the aim of this
research is to study the role of mathematical achievement in explaining the neuropsychological
differences between different cultural groups.
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Method
Participants
A total of 54 healthy participants (24 male and 30 female) from Spain (N=27) and Colombia
(N=27), all of them residing in Spain, volunteered to participate in the present study. The
participants were recruited from various non-profit organizations working with immigrants
in Granada and from the University of Granada’s student body. Thus, the participant groups
were composed of individuals who shared the same language background, i.e. Spanish, but
who had different cultural backgrounds.
The age of participants ranged between 18 and 55 years. Most (92.6%; n=52) of the
sample had a medium-high level of education. As an exclusion criterion, we considered
the participants’ previous history of mental disorders, neurological disorders and substance
abuse. (The information was elicited during an interview.) The history of mental disorders was
taken into consideration if participants had suffered any kind of psychopathological disorder.
This was measured during the initial interview by asking them about previous visits to mental
health professionals and their experience taking psycho-drugs in the past or present. The
existence of neurological disorders was also measured in the same interview by asking the
participants about their history visiting neurologists or taking nerve medications. The number
of months Colombians had resided in Spain ranged from 3 to 132 months (M=41.22; SD=
40.67), and this was used as an indicator of acculturation.

Instruments
In order to examine our hypothesis, we assessed the quality of education using the
Batería Woodcock-Muñoz Psicoeducativa en Español (Woodcock, 1982); Achievement in
mathematics was assessed using the Calculation subtest, and reading comprehension
was measured by the Reading Comprehension subtest. The Batería Woodcock-Muñoz was
originally adapted for Spanish, Colombian and other Spanish speakers. In this test, the actual
dialect of Spanish used by the individual participants was taken into account by the variety of
possible correct answers for each question that was allowed.
We designed a comprehensive neuropsychological battery with tests typically utilized in
our laboratory, and commonly used for the Spanish population. Moreover, most of these
instruments had been previously used in neuropsychological cross-cultural studies (Agranovich
& Puente, 2007; Bakos, Denburg, Fonseca, & Parente, 2010; Boone et al., 2007; Ostrosky-Solis,
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Lozano Gutierrez, Ramirez Flores & Ardila, 2007). To avoid interference between tests, the
order of testing was set according to Lezak, Howieson and Loring (2004, pp. 115).
The battery measured the following domains: Perception: The Hooper Visual Organization
Test (HVOT; Hooper, 1958; revised in 1983); Visual motor coordination: The Color Trail Test
A (CTT-A; D’Elia, Satz, Uchiyama, & White, 1996); Attention: Brickenkamp’s Test of Attention
(d2) (1962); Verbal Memory: The Hopkins Verbal Learning Test (HVLT; Benedict, Schretlen,
Groninger, & Brandt, 1998). The Spanish version of this test was published by Bilbao et al.
(2007); Visual Memory: The Rey Complex Test and Figure Test and Recognition Trial (ROCFT;
Meyers & Meyers, 1995); Updating/Working Memory: The Semantic Verbal Fluency test (SVF;
Valencia et al., 2000), The Ruff Figural Fluency Test (RFFT; Ruff, 1996), The Backward Digit
Span (WAIS-III; Wechsler, 1999); Flexibility: The Color Trail Test B (CTT-B; D’Elia et al., 1996);
Decision-making: The Iowa Gambling Task (IGT; Bechara, Damasio, Damasio, & Anderson,
1994).

Procedure
The total duration of the evaluation was approximately two and a half hours per participant.
This time included a 15-minute break at the middle of the session, and an initial interview
to collect socio-demographic information and acculturation, and to guarantee the inclusion/
exclusion criteria.
The participants received verbal and written information about the study objectives and
details, and signed an informed consent form. The study was approved by Ethics Committee
of the University of Granada. The volunteers received 20€ for participating in this study.

Statistical Analysis
Student’s t test was conducted on the Continuous variable of age. Chi-square tests were
conducted on the Ordinal variables of gender, income level, and education level to examine
differences in these variables among the two groups.
Pearson’s Correlations were used to determine the correlation between acculturation and
neuropsychological scores. Since the results demonstrate no significant correlation between
them, acculturation was not considered for further analysis.
To analyze the differences in performance between groups on the neuropsychological
test battery, Student’s t- test was also used. When these t tests revealed a difference in
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neuropsychological performance among groups, linear regressions were performed using
both reading and math achievements separately as predictors (independent variable) and
the neuropsychological score as a dependent variable. Then, standardized residuals of the
neuropsychological test scores were saved, and differences between groups on the residuals
were examined using t tests.

Results
The results showed that there were no differences between the Spanish and the Colombian
groups according to age, gender, educational level, and monthly income (see Table 1).
Table 1. Descriptive statistics for the two groups on the sociodemographic variables
Spaniards
(n=27)

Colombians
(n=27)

Sex
Male

48.1% (13)

40.7% (11)

Female

51.9% (14)

59.3% (16)

Age (years)

25.63 (3.33)

29 (7.17)

Education
Elementary education

0% (0)

7.4% (2)

Secondary education

11.1%(3)

22.2% (6)

Undergraduate
education

55.5% (15)

29.6% (8)

Graduate education

33.4% (9)

40.7% (11)

t/χ2

p

.670

.41(1)

1.946

.06(2)

5.33

.15(1)

.297

.79(1)

Income/ month
- Less than 360€
- Between 361€-900€

(1)
(2)

48.1% (13)

57.7% (15)

51.9% (14)

42.3% (11)

Chi-square test
t test
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Differences in neuropsychological test performance
The results showed significant differences between the Spanish and Colombian groups on
the majority of the neuropsychological tests. The Spanish group had higher scores than
the Colombians on tests of perception (HVOT), visuomotor coordination (CTT-A), attention
(d2), visual memory (delayed recall of ROCFT), and on 4 of the six executive function tests
(animals, RFFT, CTT-B, and total score in IGT). However, there were no differences between
the two groups on the verbal memory test (HVLT), semantic fluency (fruits), and working
memory (BDS) (see Table 2).

Effects of reading comprehension and mathematics achievement
on neuropsychological performance
Finally, we studied the differences between the two cultural groups when the effect of reading
comprehension (residuals) was controlled. The results showed that differences among groups
disappeared in visual memory (ROCFT-DR), non verbal fluency (RFFT) and semantic fluency
(animals). On the other hand, all the differences between the Spanish and Colombian
groups on neuropsychological tests (except for CTT-B) disappeared when the effect of math
achievement was controlled using the standard residuals (see Table 2).
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Table 2. Neuropsychological tests performance by ethnicity
p
p
Read. Math
ajadusted justed

Function

Task

DV

Colombian
M (SD)

Spanish
M (SD)

t

p

Perception

HVOT

Total

23.63 (4.33)

26.72 (2.04)

-3.59

.002

.022

.129a

Motor

ROCFT

Copy

34.89 (1.55)

35.3 (1.08)

.48

.192

.382

.953

CTT-A

Time

45.52 (14.77)

33.04 (10.28)

3.60

.001

.027

.102a

D2

Hits

153.48 (38.74) 188.30 (39.04) -3.29

.002

.005

.202a

CON 151.07 (39.55) 187.52 (39.6) -3.38

.001

.004

.195a

Attention

Memory

ROCFT

DR

23.17 (6.95)

27.46 (4.43)

-2.71

.010

.058a

.418a

HVLT

IR

7.04 (1.81)

7.22 (1.65)

-.39

.696

.521

.883

DR

9.67 (1.52)

10.26 (1.74)

-1.33

.189

.631

.581

Total

26.74 (4.19)

28.63 (3.96)

-1.70

.095

.294

.762

Total 83.85 (26.72) 100.22 (17.60) -2.66

.010

.111a

.440a

RFFT

Animals Total
Executive
Functions

21.89 (4.79)

25.23 (5.54)

-2.26

.028

.074a

.888a

Fruits

Total

15.89 (3.37)

14.41 (3.14)

1.58

.122

.085

.065

BDS

Total

6.07 (2.20)

7.04 (1.7)

-1.80

.078

.226

.798

CTT-B

Time

89.33 (28.23)

64.11 (12.32)

4.25 <.001

.004

.009

IGT

Total

3.75 (21.89)

24.74 (27.76) -2.97

.005

.040

.245a

NOTE: DV= Dependent Variable, ROCFT= Rey Complex Figure Test, CTT= Color Trail Test, RFFT= Ruff
Figural Fluency Test, SVF= Semantic Verbal Fluency, d2= d2 Test of Attention, HVLT= Hopkins Verbal
Learning Test, HVOT= Hooper Visual Organization Test, IGT= Iowa Gambling Test, DR=Delayed Recall,
CON= Concentration Index, IR= Immediate Recall, , C= Colombians, M= Moroccan, S= Spaniards.
BDS: Backward Digit Span; a no significant differences after reading or math adjustment.
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Discussion
Differences were found between the Spanish and Colombian groups in performance
on the majority of the neuropsychological tests used in this study. Moreover, our results
demonstrate that quality of education measured by mathematics achievement could explain
these differences. Although study groups were matched for age, gender, educational level
and socioeconomic status, differences in neuropsychological performance between the two
groups were quite clear. This finding is similar to that of other studies, which likewise find that
individuals from diverse cultures perform differently in neuropsychological tests (Agranovich
et al., 2011; Ardila & Moreno, 2001; Baird et al., 2007; Byrd et al., 2004; Gasquoine, 1999;
Ramírez et al., 2005). However, our data addresses issues that have been rarely considered
in previous studies. First, we focused on participants who had a medium-high degree of
education instead of those with a low level of education. Second, many prior studies were
limited because they only examined specific neuropsychological areas (Byrd et al., 2004;
Ostrosky-Solis & Lozano 2006; Ramírez et al., 2005), and they did not study neuropsychological
performance exhaustively using a complete battery of tests. Third, we have included new
cultural groups who are seldom studied, such as Spaniards and Colombians. These two groups
speak Spanish but have different education systems and different cultural backgrounds.
In our study, mathematical achievement played an important role in explaining the differences
between the Spanish and Colombian groups in neuropsychological performance, so that
differences on all neuropsychological tests (except for CTT-B) disappeared after controlling
for that variable. On the other hand, when reading comprehension was controlled, differences
remained on 6 of the nine tests. Calculation skills in different cultures differ depending on
the educational system (Tang et al., 2006) or culture-specific variables (Cambell & Xue,
2001; Ng & Rao, 2010). Thus, this variable could be understood as an indicator of the quality
of education, and it could account for the neuropsychological differences found between
cultures.
The quality of education depends on the educational system which exists in a country and
which usually varies from one country to another. As educational systems are varied, it is a
challenge to compare the quality of education in individuals from different countries. PISA
is the only international project around the world designed by professionals from different
countries to evaluate the quality of education in a cross-cultural context. In this project,
Mathematics, reading, and science achievement is used to measure the quality of education
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among people in cross-cultural contexts. We suggest that neuropsychologists use this type
of information in their own work.
Nevertheless, it is important to take into consideration that calculation achievement should
not be used as a measure for the quality of education among patients with brain damage
in areas related to calculation ability. In the same way, reading ability cannot be used to
measure quality of education in patients with a language disorder. However, both measures
are applicable in studies conducted on healthy people from different cultural backgrounds.
At the same time, we believe that reading ability cannot be used to measure the quality
of education in participants who speak phonemic languages or who belong to different
educational systems. Thus, calculation achievement could be a better proxy for measuring
the quality of education in this case.
The present study has some limitations. Due to the long duration of assessment (2 h 30 m
per participant), the sample had to be kept relatively small. Furthermore, all participants
included in this study were healthy; it would be useful to study if our results replicate in
clinical samples. Future studies with large sample sizes, and participants of different
educational levels, socioeconomic status, and cultures could be helpful to understand the
role of calculation skills in explaining cultural differences in neuropsychological performance.
Finally, this is an observational preliminary study that will be completed in future research.
The final limitation of the study regards the study sample. As the sample was restricted by
the main aim of the study, it cannot be considered representative of Colombian immigrants
in Spain.
In our study mathematics achievement was found to be a valuable measure for the quality of
education. It is recommended that future studies should consider assessing calculation skills,
especially when comparing the quality of education in non-English speakers and/or people
from different education systems.

Acknowledgements
This research was carried out with the financial collaboration of UNICAJA Obra Social and
Fundación General UGR-Empresa.
Thanks to Luisa Martín-Sierra for her collaboration on this project.

123
This content downloaded from
192.116.5.12 on Thu, 26 Sep 2019 07:27:14 UTC
All use subject to https://about.jstor.org/terms

BETHLEHEM UNIVERSITY JOURNAL 34 (2017)

References
Agranovich, A. V, Panter, A. T., Puente, A. E., & Touradji, P. (2011). The culture of time in
neuropsychological assessment: Exploring the effects of culture-specific time attitudes
on timed test performance in Russian and American samples. Journal of the International
Neuropsychological Society, 17(4), 692–701. doi:10.1017/S1355617711000592
Agranovich, A. V., & Puente, A. E. (2007). Do Russian and American normal adults perform
similarly on neuropsychological tests? Preliminary findings on the relationship between culture
and test performance. Archives of clinical neuropsychology, 22(3), 273–82. doi:10.1016/j.
acn.2007.01.003
Ardila, A. & Moreno, S. (2001). Neuropsychological test performance in Aruaco Indians: An
exploratory study. Journal of the International Neuropsychological Society, 7(4), 510-515.
Ardila, A. (2005). Cultural values underlying psychometric cognitive testing. Neuropsychology
Review, 5(4), 185–95. doi:10.1007/s11065-005-9180-y
Armengol, C.G. (2002). The Stroop test in Spanish: Children´s norms. Neuropsychologist,
16(1), 67-80. doi: 10.1076/clin.16.1.67.8337
Baird,A. D., Ford, M., & Podell, K. (2007). Ethnic differences in functional and neuropsychological
test performance in older adults. Archives of Clinical Neuropsychology, 22(3), 309-318.
doi:10.1016/j.acn.2007.01.005
Bakos, D., Denburg, N., Fonseca, R., & Parente, M. A. (2010). A cultural study on decision
making: performance differences on the Iowa gambling task between selected groups of
Brazilians and Americans. Psychology and Neuroscience, 3(1), 101–107. doi:10.3922/j.
psns.2010.1.013
Bechara, A., Damasio, A.R., Damasio, H. & Anderson, S.W. (1994). Insensitivity to future
consequences following damage to human prefrontal cortex. Cognition, 50, 7-15.
Benedict, R. Schretlen, D., Groninger, L. & Brandt, J. (1998). Hopkins Verbal Learning TestRevised: Normative data and analysis of inter-forum and test-retest reliability. The Clinical
Neuropsychologist, 12, (43-55).
Bilbao,A., Puentes-Ansón, M.,Apalategui,A., Bize,A., Rozas, S., Eehacer, M., & Bombín, I. (2007).

124
This content downloaded from
192.116.5.12 on Thu, 26 Sep 2019 07:27:14 UTC
All use subject to https://about.jstor.org/terms

BETHLEHEM UNIVERSITY JOURNAL 34 (2017)

The Spanish Hopkins Verbal Learning Test: Development, validation, and standardization in
Spanish population. Journal of the International Neuropsychological Society, 13(S2), 52.
Boone, K. B., Victor, T. L., Wen, J., Razani, J., & Pontón, M. (2007). The association between
neuropsychological scores and ethnicity, language, and acculturation variables in a large
patient population. Archives of Clinical Neuropsychology, 22(3), 355-365. doi: 10.1016/j.
acn.2007.01.010
Brickenkamp, R. (1962). d2, Test de Atención. Zurich: Verlag für Psychologie.
Brickman, A.M., Cabo, R., & Manly, J.J. (2006). Ethical issues in cross-cultural neuropsychology.
Applied Neuropsychology, 13(2), 91-100.
Buré-Reyes, A., Hidalgo-Ruzzante, N., Vilar-Lépez, R., Gontier, J., Szinchez, L., Perez-Garcia,
M., & Puente A. E. (2013). Neuropsychological test performance of Spanish speakers: Is
performance different across different Spanish-speaking subgroups? Archives of Clinical
Neuropsychology, 35(4), 404-412. doi: 10.1080/13803395.2013.778232
Byrd, D. A., Sánchez, D., & Manly, J. J. (2005). Neuropsychological test performance among
Caribbean-born and U.S.-born African American elderly: The role of age, education and
reading level. Journal of the International Neuropsychological Society, 27(8), 1056-1069.
10.1080/13803390490919353
Byrd, D. A., Touradji, P., Tang, M., & Manly, J. J. (2004). Cancellation test performance in African
American, Hispanic and White elderly. Journal of the International Neuropsychological Society,
10(3), 401-411. doi: 10.10170S1355617704103081
Campbell, J.I.D., & Xue, Q. (2001). Cognitive arithmetic across cultures. Journal of Experimental
Psychology: General, 130(2), 299-315. doi: 10.1037//0096-3445.130.2.299
Coffey, D.M., Marmol, L., Schock, L. & Adams, W. (2005). The influence of acculturation on the
Winconsin Card Sorting Test by Mexican Americans. Archives of Clinical Neuropsychology,
20(6), 795-803. doi:10.1016/j.acn.2005.04.009
D´Elia. L.F., Satz, P., Uchiyama, C.L. & White, T. (1996). Color Trail Making Test. Lutz, FL:
Psychological Assessment Resources.
Fasfous, A. F., Hidalgo-Ruzzante, N.A, Vilar-López, R., Catena-Martínez, A., & Pérez-García,

125
This content downloaded from
192.116.5.12 on Thu, 26 Sep 2019 07:27:14 UTC
All use subject to https://about.jstor.org/terms

BETHLEHEM UNIVERSITY JOURNAL 34 (2017)

M. (2013) Role of calculation skills to explain cultural differences in neuropsychological
performance. Archives of Clinical Neuropsychology, 28(8), 784-90. doi: 10.1093/arclin/act074
Gasquoine, P.G. (1999). Variables moderating cultural and ethnic differences in
neuropsychological assessment: The case of Hispanic Americans. The Clinical
Neuropsychologist, 13(3), 376-383. doi: 10.1076/clin.13.3.376.1735.
Hooper, H.E. (1958). The Hooper Visual Organization Test Manual. Los Angeles: Western
Psychological Services.
Hooper, H.E. (1983). Hooper Visual Organization Test (VOT). Los Angeles: Western Psychological
Services.
Kennepohl, S., Shore, D., Nabors, N. & Hanks, R. (2004). African American acculturation
and neuropsychological test performance following traumatic brain injury. Journal of the
International Neuropsychological Society, 10, 566-577.
Lezak, M. D, Howieson, D. B., & Loring, D. W. (2004). Neuropsychological assessment (4th ed.).
New York: Oxford University Press.
Manly, J. J., Byrd, D. A., Touradji, P., & Stern, Y. (2004). Acculturation, reading level,
and neuropsychological test performance among African American elders. Applied
Neuropsychology, 11(1), 37-46.
Manly, J. J., Jacobs, D. M., Touradji, P., Small, S. A., & Stern, Y. (2002). Reading level attenuates
differences in neuropsychological test performance between African American and White
elders. Journal of the International Neuropsychological Society, 8(3), 341-348. 10.1017.
S135561770102015X
Manly, J.J. (2008). Critical issues in Cultural Neuropsychology: Profit from Diversity.
Neuropsychological Review, 18(3), 179-183. doi: 10.1007/s11065-008-9068-8
Meyers, J.E. & Meyers, K.R. (1995). RCFT, Rey Complex Figure Test and Recognition Trial.
Professional Manual. Odessa, FL: Psychological Assessment Resources.
Ministerio de Educación, Cultura y Deporte (2013). PIAAC, Programa Internacional para
la Evaluación de las Competencias de la población adulta. Informe Español. Volumen II:
Análisis Secundario http://www.mecd.gob.es/dctm/inee/internacional/piaac/piaac2013vol2.
pdf?documentId=0901e72b81736785

126
This content downloaded from
192.116.5.12 on Thu, 26 Sep 2019 07:27:14 UTC
All use subject to https://about.jstor.org/terms

BETHLEHEM UNIVERSITY JOURNAL 34 (2017)

Ng, S.S.N, & Rao, N. (2010). Chinese number words, culture, and mathematics learning.
Review of Educational Research, 80(2), 2180-2206. doi: 10.3102/0034654310364764
OECD (2012). PISA 2009 Technical Report. PISA, OECD Publishing. http://dx.doi.
org/10.1787/9789264167872-en
Ostrosky-Solis, F. & Lozano, A. (2006). Digit Span: Effect of education and culture. International
Journal of Psychology, 41(5), 333-341. doi: 10.1080/00207590500345724
Ostrosky-Solís, F., Gutierrez, A. L., Flores, M. R., & Ardila, A. (2007). Same or different?
Semantic verbal fluency across Spanish-speakers from different countries. Archives of clinical
neuropsychology, 22(3), 367–77. doi:10.1016/j.acn.2007.01.011
Patton, D.E., Duff, K., Schoenberg, M.R., Mold, J., Scott, J.G, & Adams, R.L. (2003). Performance
of cognitively normal African Americans on the RBANS in community Dwelling older adults.
The Clinical Neuropsychologist, 17(4), 515–530. doi: 10.1076/clin.17.4.515.27948
Puente, A. E., Perez-Garcia, M., Vilar-Lopez, R., Hidalgo-Ruzzante, N., & Fasfous, A. F. (2013).
Neuropsychological assessment of culturally and educationally dissimilar individuals. In
Paniagua, F. & Yamada, A. M. (Eds.), Handbook of Multicultural Mental Health: Assessment
and Treatment of Diverse Population, 2nd ed. (pp. 225-242). New York: Elsevier.
Ramírez, M., Ostrosky-Solís, F., Fernández, A., & Ardila, A. (2005). Fluidez verbal semántica en
hispanohablantes: un análisis comparativo. Revista de Neurología, 41(8), 463-468.
Razani, J., Burciaga, J., Madore, M., & Wong, J. (2007). Effects of acculturation on test of
attention and information processing in an ethnically diverse group. Archives of Clinical
Neuropsychology, 22(3), 333-341.
Rivera-Mindt, M., Arentoft, A., Kubo-Germano, K., D’Aquila, E., Scheiner, D., Pizzirusso, ...
& Gollan, T.H. (2008). Neuropsychological, cognitive, and theoretical considerations for
evaluation of bilingual individuals. Neuropsychological Review, 18(3), 255-268. doi: 10.1007/
s11065-008-9069-7
Rosselli, M., & Ardila, A. (2003). The impact of culture and education on non-verbal
neuropsychological measurements: A critical review. Brain and Cognition, 52(3), 326–333.
doi:10.1016/S0278-2626(03)00170-2.

127
This content downloaded from
192.116.5.12 on Thu, 26 Sep 2019 07:27:14 UTC
All use subject to https://about.jstor.org/terms

BETHLEHEM UNIVERSITY JOURNAL 34 (2017)

Rosselli, M., Ardila, A., Bateman, J. R., & Guzmaan, M. (2001). Neuropsychological test
scores, academic performance and developmental disorders in Spanish-speaking children.
Developmental Neuropsychology, 20, 355–374. doi: 10.1207/S15326942DN2001_3
Ruff, R.M. (1996). RFFT. Ruff Figural Fluency Test: Professional Manual. Florida: Psychological
Assessment Resources.
Schneider, B. C., & Lichtenberg, P. A. (2011). Influence of reading ability on neuropsychological
performance in African American elders. Archives of Clinical Neuropsychology, 26(7), 624631. doi: 10.1093/arclin/acr062
Schwartz, B.S., Glass, T.A., Bolla, K.I., Stewart, W.F., Glass, G., Rasmussen, M., … BandeenRoche, K. (2004). Disparities in cognitive functioning by race/ ethnicity in the Baltimore
Memory Study. Environmental Health Perspectives, 112(3), 314-320.
Tang, Y., Zhang, W., Chen, K., Feng, S., Ji, Y., Shen, j., … Liu, Y. (2006). Arithmetic processing in
the brain shaped by cultures. Proc Natl Acad Sci U S A, 103(28), 10775-10780.
Valencia, M.N., Laserna, J.A., Pérez-García, M., Orozco, C., Miñán, M., Garrido, C., ....
& Morente, G. (2000). Influencia de la escolaridad y el sexo sobre la ejecución en el FAS,
nombrar animales y nombrar frutas. Psicología Conductual, 8(2), 284-295.
Wechsler, D. (1999). WAIS: Escala de Inteligencia de Wechsler para adultos: Manual. Madrid:
TEA.
Woodcock, R.W. (1982). Batería Woodcock psicoeducativa en español. Itasca, IL: Riverside
Publishing.

128
This content downloaded from
192.116.5.12 on Thu, 26 Sep 2019 07:27:14 UTC
All use subject to https://about.jstor.org/terms

